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1. The logic



The democratic turn

• movement toward more equal, more protected, more 
mutually binding consultation

• increasing capacity to participate in the critical 
decisions that affect our lives

• changing the dynamic between research/ 
researchers and the people who have traditionally 
been the subjects of that research

• shift from research on people who are the objects or 
subjects of research, to research with those people, 
and perhaps by or for them



Participatory research involves:

• those being researched in shaping the research

• addressing issues that matter to them 

• accessing and representing their views and 

experiences

• working together from different ways of knowing 

to generate new knowledge



Focus group methods involve:

• horizontal interaction, not always through the 

researcher

• sharing, comparing, reflecting on and developing 

thoughts and experiences

• dialogue, listening and learning

• collective insight



A good match?

• FGs can enable research participants to shape the 
direction of the talk

• FGs are open for participants to influence the 
understandings of others

• FGs offer marginalised groups an opportunity to 
develop ‘collective stories and resistance narratives’ 
(Madriz 2003)

• In FGs the research authority is embedded in the 
interactive space

• FGs have a history in social justice and  
transformational work



Co-production

• Seaton (2017) argues the adolescent 
girls in her study in the context of 
New Hampshire rural poverty did 
not want to engage in individual 
interviews because their narratives 
were relational

• In a close-knit community the 
communal self is key

• ‘each individual experience 
refracted through multiple lenses, a 
co-constructed image of self, made 
more complex and increasingly 
beautiful in its multiplicity’



2. What NCRM does



Content 

knowledge

Pedagogic 

knowledge

❖Support research that has methodological interest or 

significance

❖Encourage development and innovation in methods

❖Build capability and capacity in methods

❖Increasingly – teach those methods well

Pedagogic content 

knowledge



3. My research exploring the 

participatory potential of FGs



i) Using Freire: interactive spaces to know better 

• In Freire’s idea of praxis dialogue does not just 

unveil reality but allows those communicating their 

reality to know it critically, re-creating knowledge in 

a communal way, transforming their 

understandings of themselves and their work

• Hence design of talking spaces interspersed with 

reflective spaces in recurrent FGs rather than 

single event 



Other developments/ hybridisation

• Involving activities to support 

co-construction of meaning

• Using metaphor to stimulate 

engagement and exploratory 

talk 

• Using I poems to recap after 

gaps

Nind, M. & Vinha, H. 2016. Creative 

interactions with data: Using visual and 

metaphorical devices in repeated focus 

groups, Qualitative Research, 16(1), 9-26



ii) Creating different dialogic spaces

• NCRM Pedagogy of Methodological Learning study

• this time dialogic spaces between teachers, learners 

& researchers – across difference

• to know something that is hard to know

• video stimulated recall, reflection & dialogue

Nind, M., Kilburn, D. & Wiles, R. 2015. Using video and dialogue to generate 

pedagogic knowledge: Teachers, learners and researchers reflecting together on the 

pedagogy of social research methods, International Journal of Social Research 

Methodology, 18, 5, 561–576

http://pedagogy.ncrm.ac.uk/



iii) Enabling learners and learning in dialogue

• NCRM Pedagogy of Methodological 
Learning study again

• this time dialogic spaces between 
learners

• longitudinal study with FGs at start, 
middle & end

• hybrid with online diary methods

Nind, M. et al. 2019. Student perspectives on learning research 
methods in the social sciences, Teaching in Higher Education, doi: 
10.1080/13562517.2019.1592150

https://doi.org/10.1080/13562517.2019.1592150


iv) Exploring further the participatory potential 

• in a current Self-Build Social Care study 

exploring the daily lives of people with intellectual 

disabilities

• wanting to explore the participatory potential of 

FGs so that stories are co-constructed, shared 

and not mined

• with and without visuals/ activities

No paper yet but data coming up later!



4. Research informs teaching



NCRM capacity building

Applying findings from the 
Pedagogy of 
Methodological Learning 
study & so incorporating:

• personal narrative

• authentic insight

• active learning

• data as the pedagogic 
hook

Covering:

• pre-acquainted vs 
constructed groups

• homogenous vs 
heterogeneous groups

• F2F vs online FGs

• standard size vs 
experimental 

• politicized ‘collective 
production of discourse’ 
vs standard FG



Teaching with data: showing co-construction 

Daniel: I can’t remember where that is.

Natalie (learner): That’s quite near the end, yeah. None of us are responding. You 

[Nadia, teacher] went for a long time before we responded. Did you notice? You 

talked for a long time about that before, and it was Dom who finally responded, the 

rest of us just sat there. And then we turned when Dom said it. You turned last I 

think Kim.

Kim (learner): Yeah, I think [so].

Natalie: You were feeling conscious about you wanted a reaction because you kept 

going and you moved around and you kind of sat down and you [.]

Nadia: I think I was, and I don’t know what I was thinking.

Melanie: And was that the time when you said ‘shall I say it again?’, that was a good 

moment?

Kim: Yeah, so that was when I didn’t understand something, actually, ‘shall I say 

it again?
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Teaching with data: opening

Andy: Right, so I think what would be good to start with is for 
everybody, I know we’ve said hello to everybody but it would be 
really nice if we just go round the table and say who you are.  
Perhaps so that we can match the voices with the names as well, 
which is useful for the recording, if you could say your name but also 
perhaps how you got here today, okay?  Some of you might have got 
a lift, some of you might have walked.  Perhaps you could tell us 
how you got here today, that would be really interesting wouldn’t it?  
So we’ll go round, so I’m Andy and I came on the train today from 
Winchester, and then Mel gave me a lift from the station.

Mel: Am I next?  So I’m Mel and I work at Southampton but I live 
in Bournemouth, and I drove today.

Kyle: And I’m Kyle, I am the Service Manager here at [anon]. I live 
in xtown and I’m ashamed to say I drove today, I have no excuse, I 
should have walked or cycled but I drove in today.

Ian: I’m Ian Dummond, I’ve walked to work today.
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Teaching with data: Co-facilitation

Andy: That’s great, well we’ll move on to some of those things 
that you do outside of [the workplace], we want to talk about 
those things as well.  So that’s brilliant, thank you Len.

Max: Rafael’s next.  What days do you come?

…

Andy: Yeah, great.  That’s fantastic, thanks very much for that.  
So that gives us a good idea of what each of you, how long 
you’ve been coming.

Abe: Is it Andy, your name?

Andy: Yeah, yeah.

Abe: Andy, I was just saying to Rafael, tell Andy what you …



Mel: Does that mean that you pay to come here, or they pay you?  
I’m trying to understand that, how does that work?

Rafe: How does it work?  Well, so let’s say we provide a service.

Kyle: Who provides the service?  Do you provide the service?

Rafe: Well all of us, all of do the service.  And Kyle, do we get paid to 
do that?

Kyle: Do you get paid?  

Len: No.

Rafe: Not really.

Abe: I do.

Kyle: Well who pays for it?

Len: The government.

Ian: I don’t know, but can I just say a minute--,

Abe: That person who does pay is you, Kyle

Kyle: I pay for you to be there?

Ian: No, let me explain—



Andy: So this group that got together then, how did you 
know each other from this group then? 

David:    Well, through the Friendship Meetups.

Andy: So you know each other mainly through the 
Friendship Meetups.

Yvonne: Yeah.

Andy: But this wasn’t a Friendship Meetups event.

David:    No, we did our own thing.

Andy: You did your own thing, yeah. Well, that’s great, 
and that’s the sort of thing that we’re really interested in as 
well. 

Yvonne:   And that’s happening more and more because 
people are getting their confidence to speak up and ring 
people or text them or--, because we’ve got a WhatsApp 
group and we’ve put messages on there if people want to--,



Teaching with data: Peer support

Andy: So you’ve done some voluntary work, haven’t you, 
Natalie? I know you’ve done one or two things, haven’t you?

Elle: Do you want to say what you’ve done? Speak out then.

Yvonne: Come on Erica, we’ve done lots of speaking up. You can 
do it, can’t you? It’s not scary. We’re not scary people here.

Erica: [Inaudible 0:18:03]

Andy: Wow, that’s lots of things, yeah. 



Space to share a co-narrated story

Max: Oh, I’ve got something to tell you all. Down at X where all 
the trees are getting bogged down they’re going to put some 
vegetables down there eventually.

Abe: Wow!

Max: Eventually.

Ian: That’ll be the cafe.

Abe: Do you know what’s-his-name, he was down there with 
us, that chap who works in the cafe with Pam and--?

Ian: That’s Adam.

Abe: Adam, that was the one. You know, when we saw him 
he’d climbed all the way up the trees and got himself stuck.



Resources

NCRM video on video stimulated dialogue 

https://www.youtube.com/watch?v=v2vO7QGg2g0

Ayrton, R. (2018) The micro-dynamics of power and 

performance in focus groups: an example from discussions 

on national identity with the South Sudanese diaspora in the 

UK, Qualitative Research, 

http://journals.sagepub.com/doi/abs/10.1177/146879411875

7102

https://www.youtube.com/watch?v=v2vO7QGg2g0
http://journals.sagepub.com/doi/abs/10.1177/1468794118757102

